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Abstract 

The English language is considered the lingua franca among speakers of different languages and it is predominantly a major subject 
in the world education system. Communication anxiety manipulates a dominant role in restricting communication among second 
language learners of English (ESL). ESL learners decline to converse in English since many scholars experience language anxiety in 
diverse forms. The main objective of the study was to investigate whether working in groups is effective to demote communication 
anxiety experienced by ESL learners and the sub-objective was to examine students' perceptions of group work in mitigating speak-
ing anxiety. Nervousness and uneasiness are considered a complex and multi-faceted mental marvel by past analysts and they have 
proposed the utilization of diverse points of view and approaches to examine this phenomenon. Data were collected through quan-
titative data collection methods. 50 questionnaires were distributed at the pre-stage and the post-stage. Cooperative learning was 
adopted as a teaching strategy at the post-stage. The discoveries proposed that cooperative learning made a difference in easing 
and decreasing the communication anxiety felt by ESL learners and empowered them to utilize the second language. At the post-
stage students portrayed incredible enhancements in their readiness to speak and take part in several errands and exercises in an 
English-speaking classroom. Through the discoveries, the analyst was able to suggest techniques to instructors that would offer 
assistance lighten communication anxiety felt by ESL learners by generating a difference to be less self-conscious and reinforce 
certainty. 
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INTRODUCTION

The English language is considered the lingua franca among 
speakers of different languages and it is predominantly a 
major subject in the world education system. In the 20th 
century, a large number of researches were executed to 
identify the individual differences in second language acqui-
sition. The outcome of the researches conducted high-
lighted the negative correspondence between motivation 
and anxiety. The abilities and capabilities of the learners vary 
from individual to individual. Some learners may not come 
across any difficulty when learning second language (L2) 
while some learners might face various difficulties. Thus, 
leads to language anxiety 

Since the 1960s many researchers have looked into this phe-
nomenon and how it has been related to the poor perfor-
mance of so many learners. Foreign Language Anxiety (FLA) 
is due to the combination of many factors, such as motiva-
tion, learner's beliefs, learner's attitude, teacher's practice, 
and others. For the most part, remote dialect uneasiness 
contains a negative impact on learning a language and it can 
slow down the learner's abilities. However, a small amount 
of anxiety can be beneficial because it gives extra motivation 
to learners who make an effort to achieve their task. (Mo-
toda, 2005) 

Speech anxiety is feelings of nervousness, dread, and con-
cern which is a pivotal issue that the larger part of students 
confront in learning and particularly in talking in L2. Most of 
these learners are knowledgeable and competent, and they 
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may be great at learning other dialect aptitudes but when it 
comes to speaking in the second dialect they are self-con-
scious to undertake. Horwitz et al. (1986) state these learn-
ers claim to have a "mental block" during such situations. 
Theorists and researchers of Second Language Acquisition 
(SLA) have frequently communicated that sentiments of 
anxiety, uneasiness, or stress are stamped on speaking a sec-
ond language. Consequently, L2 inclining is recognized from 
other subjects. 

Reviews on the literature on anxiety illustrates an impres-
sive sum of definitions for the term “anxiety”. According to 
Simpson, anxiety is described as “a personality characteristic 
of responding to certain situations with a stress syndrome of 
responses” (Edelmann, 1992). On the other hand, Spiel-
berger's (2013) definition of anxiety is "an unpleasant emo-
tional state or condition which is characterized by subjective 
feelings of tension, apprehension, and worry, and by activa-
tion or arousal of the autonomic nervous system". In 1975, 
the American Psychiatric Association, the most respected 
organization in the field of psychology, defined anxiety as 
"apprehension, tension, or uneasiness which stems from the 
anticipation of danger, the source of which is largely un-
known or unrecognized” (Edelmann, 1992). Therefore, by 
considering all these definitions it can be concluded that un-
easiness is seen as a state in which an individual endures 
from a repulsive feeling, escorted by anxious conduct, 
stress, and, to its extraordinary, fear. 
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The description of language anxiety is “a subjective feeling 
of tension, apprehension, nervousness, and worry associ-
ated with an arousal of the automatic nervous system” 
(McIntyre & Gardner, 1994: cited in Tanveer 2005). There 
have been several attempts to scrutinize the connection be-
tween anxiety and language learning, exist many conflicts. 
The reason for this is because anxiety is a complicated, mul-
tifaceted concept, and affects people in diverse approaches 
about dialect education and performance (Young, 1991: 
cited in Zhanibek, 2001). The difficulty of researching anxiety 
in Foreign Language Learning (FLL) or Second Language 
Learning (SLL) is partial since diverse types of anxieties have 
been identified, such as trait anxiety, state anxiety, facilitat-
ing and debilitating anxiety, social anxiety, etc. Psychologists 
draw up a delineation among three groups of anxiety: trait 
anxiety, state anxiety, and situation-specific anxiety. While 
anxiety has been found to be meddled with numerous sorts 
of learning, but when it is related to inclining a second or 
foreign dialect it is named as 'second/foreign dialect anxie-
ty'. 

Of the four language competencies, it is strongly deemed 
speaking competency is the most anxiety-provoking skill. 
Conversing in English before others are seen by students as 
one of the foremost anxiety-causing assignments. (Young, 
1990). As second or foreign language teachers looking for 
more and more task-based activities that would allow stu-
dents to practice speaking the language, students are pres-
surized to talk and therefore may feel more anxious to learn 
a foreign language and they are more prone to foreign lan-
guage anxiety (FLA), both inside and outside the classroom.  

Many Second Language Acquisition (SLA) analysts have at-
tempted to explore the sources that produce dialect nerv-
ousness from inside both academically and in social settings 
(Tanveer: 2005) and have recommended a wide range of 
coping strategies. Although language anxiety can stem from 
many aspects of learning and using a second or foreign lan-
guage it possibly originates from the learner’s perception 
about ‘self’ as well as his/her perception of others like peers 
and teachers. It can also stem from the learner’s beliefs 
about the target language and learning it. 

Language anxiety can be a consequence of the dearth of flu-
ency and competence in the target language i.e. the learners 
may be apprehensive in using the target language due to lin-
guistic difficulties such as lack of knowledge of grammar and 
vocabulary. 

The social and cultural environment second/foreign lan-
guage learning takes place may also be a factor that causes 
language anxiety in students. As the target language repre-
sents another “higher” culture and social status in the eyes 
of the learner there may be a tendency for some learners to 
feel anxious about their performance in front of his/her 
classmates. 

Considering uneasiness as an exceedingly compelling com-
ponent in dialect learning, further study of these issues 
could help language teachers to find out factors that pro-
duce anxiety and thus reduce nervousness inside the class-
room atmosphere and thereby improve the participation 
and performance of learners in the target language. 

In the Sri Lankan education system the majority of the stu-
dents follow their studies in Sinhala medium instruction. 
However, in university education, many degree programs 
are conducted in sole English medium instruction. There-
fore, the students must follow their higher education in Eng-
lish. Students struggle to cope with writing exams, assign-
ments in English. That is, they strive and improve theoretical 

knowledge in English yet pay very little attention to improve 
speaking abilities in English. Some students strongly desire 
to improve their English speaking abilities but they fear 
speaking in English in the classroom due to various factors. 
Therefore teachers have to adopt various strategies to assist 
students to overcome this situation and to improve stu-
dents’ English speaking abilities. Therefore, cooperative 
learning is a teaching strategy that can be adapted to mini-
mize the students’ fear to speak in English. Hence this foun-
dation is the platform for the research problem of the study. 

The main objective of the research is to investigate whether 
group work is an effective teaching strategy in reducing 
speaking anxiety. And the sub-objective is to examine stu-
dents' perceptions of group work in mitigating speaking anx-
iety. Therefore the research questions of the study intend to 
investigate on: 

1) Is group work a successful teaching strategy in mitigating 
speech anxiety? 

2) What are the students' perceptions of group work in mit-
igating speaking anxiety? 

L2 learners may confront different issues that can influence 
their learning capacity and accomplishment. Communica-
tion anxiety is one of the foremost common issues L2 learn-
ers confront in their L2 dialect classrooms. It can influence 
the L2 learners' eagerness to memorize the target dialect 
and anticipate them from obtaining it. Being L2 dialect learn-
ers and L2 teachers, the analyst herself confronted this issue 
as an undergraduate and observed its impact on her learn-
ers. For this reason. The analyst was curiously exploring the 
impact of utilizing anxiety-reducing instructing procedures 
on minimizing L2 learners' talking uneasiness. 

One of the greatest challenges for English as a Second Lan-
guage (ESL) or English as a foreign language (EFL) teachers in 
the recent teaching context have been to provide students 
with a student-centered and comfortable learning environ-
ment. With all the effort that has been made in this regard, 
anxiety still seems to consume a large portion in language 
classrooms. Although they are aware of the damaging ef-
fects it has on L2 learning but not having sufficient infor-
mation poses a challenge to language teachers. Therefore 
raising awareness of the nature of language anxiety experi-
enced by students, what causes such feelings, and how to 
effectively reduce learner anxiety and anxiety causing fac-
tors are of utmost importance. 

LITERATURE REVIEW 

Introduction 

An increase in the requirement for foreign languages, espe-
cially English language studies can be evident primarily be-
cause every nation is extending their hands to the rest of the 
world and the vast increment of second language learners 
can also be observed to meet the demand. Learning a non-
native dialect demarcates a multifaceted procedure and it 
includes both cognitive and sentimental factors that impact 
the procedure of learning. Cognitive psychologists observe 
dialect learning as an “internal mental process”. The senti-
mental dynamic is "the emotional side of human behavior in 
the language learning process" (Brown, 1994). Equally these 
dynamics have an impact on the performance of the student 
in language learning. 

What is Anxiety? 

Several viewpoints on fretfulness, on the whole, have been 
set forth by various fields such as psychology, anthropology, 
and education and in most of these cases, it brings forth the 
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ideas of fear and risk to the person’s physical security or 
mental prosperity in his/her intelligent with the environ-
ment. Within the nineteenth century, Darwin (1872) 
thought of uneasiness as an enthusiastic reaction that is 
stimulated when a living being feels physically beneath risk. 
“The emergence of fear (anxiety) as a scientific construct can 
be seen in the writings of Darwin (1872) who considered fear 
to be an inherent and adaptive characteristic of both hu-
mans and animals that had evolved over countless genera-
tions through a process of natural selection.” (Spielberger & 
Rickman 1990) 

Sigmund Freud (1895/1924) was one of the foremost schol-
ars who interpreted anxiety from a psychological point of 
view. He defined anxiety as “something felt”; an unpleasant 
state or condition indicated by individual emotions of appre-
hension. Anxiety, in Freud's view, is of central significance in 
psychoanalysis theory observed as a motivating factor in 
certain situations while modern psychiatry defines the other 
extreme of anxiety as a neurological disorder that can lead 
to compulsive behavior or panic attacks. 

Anxiety typically is a feeling of worry and uneasiness and is 
synonymous with apprehension, trepidation, and disquiet. 
Anxiety also accompanies self-doubt, insecurity, and fear 
and is interwoven with issues regarding self-esteem. "It is a 
psychological constraint, commonly described by psycholo-
gists as a state of apprehension, a vague fear that is only di-
rectly associated with an object” (Hilgard & Atikinson, 1997: 
cited in Scovel, 1991) 

Spielberger (1976) made the refinement between uneasi-
ness and fear. Whereas fear is caused by a genuine objective 
threat within the environment". The reasons that are behind 
uneasiness may not be known to him/her. A few investigate 
proposes that degrees of uneasiness alter concurring to the 
seen danger while others investigate proposes that the un-
easiness response may dominate real risk that is, the “inten-
sity of the emotional reaction is disproportionately greater 
than the magnitude of the objective danger” (Spielberger, 
1976) 

According to these definitions, anxiety is some kind of un-
ease caused by an object or event. When people are anxious 
they tend to sweat, suffer from shortness of breath, palpita-
tion, stomach aches, and muscle cramps, and they may per-
form badly and tend to make compulsive and often wrong 
decisions. This is true for Language Anxiety. Anxiety in a lan-
guage classroom, especially a second or foreign language 
classroom gives rise to several difficulties such as the inabil-
ity to complete tasks, solve problems, or give answers in a 
short time, have trouble concentrating all the while Accord-
ing to Horwitz et al (1986), dialect instructors have two 
choices when managing with on edge L2/FL learners: 1) mak-
ing a difference, learn to manage with uneasiness inciting 
circumstances, and 2) making the learning setting less 
stressful (Horwitz et al, 1986). 

Anxiety Reducing Strategies 

Different considerations on dialect learning uneasiness have 
investigated the impact associated with anxiety-reducing 
techniques on learning a moment or an outside dialect and 
have proposed a few hones that can offer assistance to FL 
learners decrease their remote dialect uneasiness (Foss & 
Reitzel, 1988; Crookall & Oxford, 1991; Ellis & Sinclair, 1989; 
Gregersen, 2003; Tsiplakides & Keramida, 2009). In 1988, 
Foss and Reitzel displayed a few anxiety-reducing methods 
related to individual and interpersonal uneasiness. They 
contended that on the off chance that L2/FL learners were 
able to recognize their fear of outside dialect learning, they 

would be able to infer anxiety-provoking circumstances and 
practically bargain with that. Consequently, Foss and Reitzel 
(1988) endorsed that the teacher needs to ask the learners 
to verbalize their anxiousness and compose them on the 
board. Through this strategy, L2 learners will recognize the 
fact that they are not the only ones in the classroom who 
experience communication anxiety.  (Young, 1991). 

Crookall and Oxford (1991) advertised a few approaches to 
diminish uneasiness in dialect classrooms. Exercises such as 
cooperative learning in small groups, combine work, exer-
cises based on enhancing stimulations, and structured tasks 
can offer assistance to move the communication design of 
the classroom absent from being a teacher-learner ap-
proach to a more collaborative one. 

Amid the past decade, cooperative learning appeared to pull 
in a parcel of consideration and is a renowned concept. This 
conceptual approach is based on a hypothetical system that 
gives common standards on how to structure cooperative 
learning exercises in a particular subject region. 

Cooperative learning is a renowned concept and a growing 
trend used in teaching a second language. According to 
Johnson & Johnson (2005) cooperative learning is an in-
structing method utilized in the arrangement of small teams 
that comprises students with blended capacities and each 
team member adapts with moving forward enhancing their 
subject awareness. Each team member endeavors not only 
in gathering information but also in generating and fortifying 
the group soul. Team members work collaboratively to the 
conclusion until each member effectively comprehend the 
assigned task and accomplished it. Cooperative learning is 
an effective tutoring methodology to propel and invigorate 
the students to gain knowledge and awareness, Moreover, 
the instructing methodology can be employed to generate 
interpersonal and group abilities. (Suwantarathip & 
Wichadee 2010). 

In cooperative learning, the team members comprise mem-
bers from different backgrounds and the ability for English 
knowledge may vary. Therefore the group members tackle 
each other’s strengths and weaknesses to produce a suc-
cessful outcome. For illustration, one learner might have a 
solid lexicon that can supply learners with a strong founda-
tion in linguistic use. Besides, destitute learners will gain an 
advantage from collaboration with way better ones, and 
competent students will feel pleased that they play a critical 
part in making a difference in weaker colleagues. (Suwanta-
rathip & Wichadee 2010 pp 2). 

Johnson & Johnson (1995) delineates that performing col-
lectively with classmates assist in the manipulation of an op-
timistic and steady environment. It upgrades openings to ef-
fectively develop and alter knowledge among learners and 
alleviate competitiveness and independence. Moreover, ex-
amining, generating, considering, and contemplating in 
groups instead of an entire class setting, can generate a low 
anxiety-provoking classroom setting.( (Suwantarathip & 
Wichadee 2010 pp 2). In such an environment learners have 
the opportunity to feel quite comfortable to undertake out 
unused thoughts. Subsequently, a cooperative learning 
backdrop is acceptable to diminish uneasiness and enhance 
more openings for learners’ to fabricate dialect. (Krashen, 
1985). 

METHODOLOGY 

Research design  

The main objective of the study was conducted to investi-
gate the effectiveness of using group work in mitigating 
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communication anxiety and the sub-objective was to exam-
ine students’ perceptions of group work in mitigating speak-
ing anxiety. The research questions grounded were 

1) Is group work a successful teaching strategy in mitigating 
speech anxiety? 

2) What are the students' perceptions of group work in mit-
igating speaking anxiety? 

The questionnaire was developed by the researcher based 
on the Foreign Language Classroom Anxiety Scale by Hor-
witz, Horwitz & Cope (1986). The questionnaire was de-
signed specifically for this study. 

The study was executed at the Faculty of Engineering in the 
University of Ruhuna in the year 2020. To investigate the re-
search questions the questionnaires were distributed to stu-
dents at two stages. Pre-stage, at the commencement of the 
semester, before the application of the teaching strategy, 
and at the post-stage, after the application of the teaching 
strategy. 

Instruments 

Questionnaires were used to gather data for the study 

Questionnaires 

A randomly selected sample of 50 first-year undergraduates 
was selected from a population of 225 undergraduates. The 
participants followed an English program for 10 weeks un-
der the Development Program initiated by the university 
soon after their entrance to the university. The participants' 
ages vary between 18 years to 20 years. Henceforth under-
graduates studied English for three hours during the first se-
mester taught by the researcher herself. 

The questionnaire has two parts as mentioned below. 

Part I- General Information 

This section included five questions regarding the partici-
pants’ general information. The questions were as follows: 

I. Respondent’s Gender       

II. Respondent’s Age  

III. Respondent’s District 

IV. Years of learning English 

These questions were included in the questionnaire so that 
the researcher would be able to discern precise details 
about the participants accurately. All five questions were 
open-ended. 

Part II – Anxiety-related questions 

This section consists of forty questions, thirty-nine of which 
were on a five-point Likert scale. The following scales were 
used to indicate the frequency of the given occurrences: 

I. Strongly Disagree 

II. Disagree 

III. Neutral/Neither Agree or Disagree 

IV. Agree 

V. Strongly Agree 

The statements included students' opinions on group work 
particularly concerning their oral performance and reduc-
tion of speaking anxiety.  

The final question was open-ended where the researcher 
asked the participants to write comments if there are any. 

The questionnaire was prepared in English language and was 
constructed and revised under the guidance of the supervi-
sor. A translation was deemed unnecessary as the question-
naire was distributed among English medium students. 

 

 

Anxiety reducing teaching strategy 

The study was conducted in six sessions. To initiate the ses-
sions, learners were assigned to teams of five and were in-
quired to do a role play. The learners had autonomy in 
choosing an interesting topic. Bunches were of blended ca-
pacities and were given similarly challenging errands so the 
members would feel less self-pressured and rise to each 
other. The members ought to comprehend that this was not 
a competition in which they were required to work collabo-
ratively to attain the given errand.  

In the second session of the study groups of seven were 
formed by Number counting. The task was to do an inter-
view. Students were asked to create their own manuscripts. 

The third session was peer review, a movement requiring 
learners to perused each other's draft discourses and allow 
comments on them. Peer survey allows learners to memo-
rize how to supply and get helpful input. The most objective 
of utilizing peer audit is to assist both journalists and com-
mentators to progress their composing and talking. The peer 
audit in this inquire was conducted in sets. The learners 
were prepared on the standards of peer rectification and 
how to provide criticism so that they would not experience 
any challenges when giving comments. Peer audit prepara-
tion was accessible sometime recently the lesson officially 
started. This implies they were instructed how to take after 
the audit method step-by-step, how to allude to the lexicon 
when in question, how to compose up a comment. 

Giving criticism centered on the taking after issues: 1) clear 
proposition articulation, 2) important and satisfactory scope 
of subject centering on a central thought, 3) great support-
ing subtle elements, 4) coherence (move utilize), 5) passing 
on meaning clearly and viably, and 6) botches on linguistic 
focuses. 

For the fourth session, a teamwork movement utilized 
"Numbered Heads Together." A group of four was built up. 
Each part is given numbers of 1, 2, 3, 4. Questions were in-
quired from the team. Teams worked together to reply to 
the questions so that all can verbally reply to them. The in-
structor called out a number which number in each group 
was inquired to reply. This action was conducted to upgrade 
students' talking aptitudes.  

In the fifth and sixth sessions group activities on debates and 
presentations were allotted respectively. 

After the application of group work at the13th week of the 
semester, the questionnaires at the Post stage were admin-
istered. 

After collecting the surveys, the analyst employments SPSS 
to calculate the answers utilizing clear insights. The percent-
age, mean, and the standard derivation were calculated to 
decide the variables that made learners nervous about talk-
ing within the foreign dialect. After the semester and after 
applying the anxiety-reducing procedures, the information 
drawn from both the pre and post-surveys is compared to 
decide whether the participants' level of uneasiness got di-
minished after utilizing the anxiety-reducing educating 
methodologies.  

RESULTS AND DISCUSSION 

Introduction 

A vast amount of researches conducted on L2 anxiety states 
L2 anxiety affects successful learning especially the oral 
competencies of students. This anxiety that the students ex-
perience is a hindrance to not only their learning but also to 
the teacher who is teaching. Hence, the major reason for the 



17 
 
Gardihewa, 2021 

study was to discover the effectiveness of using group work 
in teaching which in turn assists the students to evade anxi-
ety particularly while engaged in speaking activities and to 
recommend certain methodologies' to manage it. This chap-
ter discusses the analysis of the results of the student's per-
ception of how far the selected teaching strategies are ef-
fective in mitigating speaking anxiety. 

Quantitative data analysis 

To answer the research questions, data collected from the 
questionnaires were analyzed quantitatively using SPSS. 

Data Analysis of the pre-study and post-study 

After regulating the survey to the members, a factual inves-
tigation was conducted to discover out the percentage, 
mean, and standard for each articulation within the survey. 

Responses for statement 01 

The responses for statements 01 is given in table 01 below

Table 01: Responses for statement 01 

Source: Researcher’s survey results, 2020.

 

Table 01 shows that at the pre-stage majority of the partici-
pants disagreed with statement 01. It indicates that 44% 
have no confidence in speaking English in the classroom. 
Nevertheless, at the post-stage majority of the respondents 
strongly agreed with statement 01. This improvement of 
percentage indicates that the confidence of L2 speakers was 
strengthened after the application of the teaching device. 
An increase in confidence indicates that the anxiety for 
speaking in English is reduced. Through the reduction of anx-
iety, it conveys that, group work facilitate to boost confi-
dence in students to communicate in L2. Confidence in 
speaking English is a dominant factor that facilitates success-
ful teaching and learning for ESL learners. The improvement 
in the results in the post-stage shows that students’ cooper-
ative learning had led to minimize students' speaking anxi-
ety. Besides this positive transformation of results display 
that students have a favorable attitude towards the applica-
tion of the teaching strategy. 

Responses for statement 02 at the pre-stage: I would feel 
better doing speaking activities in English collaborating 
with peers. 

The responses for statements 2 in pre-stage is given in figure 
01 below. 

Figure 01: Responses for statement 02 at the pre-stag 

 
Source: Researcher’s survey results, 2020. 

As displayed in figure 01, it indicates clearly that the majority 
of the responses that is, 8% held a neutral response before 
the application of teaching strategies. The second highest 
results are, 38% agreed to the statement. After the usage of 
group activities in tasks, a massive transformation in the 

opinions of students can be observed as demonstrated in 
figure 02 below. 

Figure 02: Responses for statement 02 at the post-stage 

 
Source: Researcher’s survey results, 2020. 

Here 58% of the majority of the students strongly agreed 
with the statement. This indicates the students are extro-
verts and prefer working in groups which helps minimize 
anxiety in speaking. Engaged in speaking activities creates a 
motivating environment which in turn enhances oral prac-
tice. The positive transformation on the pre-stage and post-
stage results depict that students are positive about the ap-
plication of this teaching strategy. Moreover, when students 
are among peers they feel less anxious as a consequence 
they are not tense and nervous to speak in the target lan-
guage. Hence cooperative learning-based activities assist 
students to minimize communication anxiety and students 
do have positive perceptions in indulging themselves in 
group-based tasks. 

Table 02 below shows the mean and standard deviation of 
the above data presented in table 01 and figure 01 and 02. 

Table 02 displays that at the pre-stage the majority mean for 
statement 01 is 2.2 which reports that the students feel less 
confident speaking in English in the classroom however at 
the post-stage after the use of teaching devices a massive 
transformation is evident. This is illustrated by the mean of 
4.1 indicating the boost of self-confidence.  

In considering statement 02 the mean in the initial stage is 
1.9 which means the majority of the students do not prefer 
to do speaking activities in the classroom the main reason 
behind this is anxiety in speaking L2.

Statement 01: I feel confident speaking in English in 
the classroom 

Pre-stage 

SD D N A SA 

No. of responses 14 22 2 11 1 

As a percentage 28 44 4 22 2 

 Post Stage 

No. of responses 2 6 0 17 25 

As a percentage 4 12 0 34 50 
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Table 02: Mean and standard deviation of statement 01 and 02 

 Pre-stage Post-stage 
Statement 01 and 02 Mean Standard deviation Mean Standard deviation 

1.I feel confident speaking in English 
in the classroom 2.2600 1.15723 4.1400 1.16075 
2. I like speaking activities in Class-
room 1.9600 1.08722 3.8400 1.01740 

Source: Researcher’s survey results, 2020.

Nevertheless, in the post-stage, the mean is 3.8 which 
means the majority prefer to do speaking activities after the 
application of teaching strategies. This exposes the effec-
tiveness of using teaching strategies in reducing anxiety. This 

proliferation of mean for statement 01 and 02 illustrates 
that the student's confidence and preference towards oral 
L2 performance after the application of teaching strategies 
have led to reduce speaking anxiety.

 

Responses for statement 03 

Table 03: Responses for statement 03 

Statement 03:  I enjoy the class when we do role 
plays. 

Pre-stage     
SD D N A SA 

No. of responses 5 11 13 15 6 
As a percentage 10 22 26 30 12 

 Post Stage 

No. of responses 0 3 0 18 29 
As a percentage 0 6 0 36 58 

Source: Researcher’s survey results, 2020. 

As demonstrated by Table 03, 30% of the majority agreed 
that they enjoy doing role plays while 12% strongly agreed. 
This indicates that rather than individual tasks students pre-
fer to work collaboratively and entertain themselves while 
learning. Moreover, 26% had a neutral response. Whereas 
22% disagreed with the statement and 10% strongly disa-
greed at the pre-stage. After the application of teaching 
strategies at the post-stage majority of the students that is 
58% strongly agreed while 36% agreed to the statement. 
Only 6% of the participants disagreed. Few students (3 stu-
dents) only did not prefer doing role plays. Hence in corre-
spondence with the majority, it is evident that students are 
interested in learning when the assigned tasks are practical 
and enjoyable, which in turn reduces the stress, tension, and 

fear to speak in L2. Moreover, teacher assigning activities 
such as role-plays led to manipulation of a safe and informal 
ESL classroom generates a comfort zone for the students. 
Students gain the opportunity to discuss with peers, gener-
ate a creative script, and improve verbal language and non-
verbal language also develop the students' personality. Nev-
ertheless, it is of utmost importance to monitor the students 
on whether they are using the target language in group dis-
cussions. Otherwise, the final objective of improving stu-
dents' L2 speaking abilities will not be achieved. In parallel, 
this further advocates the students' positive perceptions of 
students engage in cooperative learning and how coopera-
tive learning-based activities have led to mitigate speaking 
anxiety.

 

Responses for statement 04 

Table 04: Responses for statement 04 

Statement 04:  I am more willing to speak in 
class when we have a debate scheduled. 

Pre-stage     
SD D N A SA 

No. of responses 12 12 7 17 2 
As a percentage 24 24 14 34 4 

 Post Stage 

No. of responses 3 12 0 23 12 
As a percentage 6 24 0 46 24 

Source: Researcher’s survey results, 2020. 

Statement 04 at the pre-stage indicates that 34% of the ma-
jority prefer to speak in class when they had a debate sched-
ule. Which is a favorable indication and suggest that the stu-
dents are extroverts. This may be mainly since the majority 
are males in the sample, besides, the field of study is engi-
neering therefore, the students are straightforward. Simul-
taneously it can also be observed that 24% of the students 
disagreed and strongly disagreed. While 14% had a neutral 
response. After assigning group work, 46% of the majority 
agreed and 24% strongly agreed. Whereas 6% strongly disa-
greed and 24% disagreed. Therefore, teachers can include 
debates in lesson plans since they desire to do debates 

which in turn will minimize anxiety and boost confidence. 
Debates will also be led to enhance students' L2 speaking 
abilities. Each member of the group will get an opportunity 
to speak. The competitive nature of debates will encourage 
the students to use the language more to come up with 
points and to defend. As a consequence students will be mo-
tivated and would be keen in participating in the activity 
with much team spirit, power, and energy. Therefore it 
would manipulate a positive stance among students and 
would lead to speaking out the language forgetting their 
nervousness. 
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Table 05: Mean and standard deviation of statement 03 and 04 

 Pre-stage Post-stage 
 Mean Standard  

deviation 
Mean Standard  

deviation 

I enjoy the class when we do role plays 3.1200 1.18907 4.4600 .78792 
I am more willing to speak in class when we 
have a debate scheduled. 

2.7000 1.28174 3.5800 1.26314 

Source: Researcher’s survey results, 2020.

According to the above table 05, it can be observed that the 
majority mean at the initial stage is 3.1 for statement 03 
which means most of the students moderately agreed that 
they enjoy doing role plays. And at the post-stage, the mean 
is 4.6 which also refers to their preference which is more 
than the earlier situation. Hence in both situations, students 
desire in doing role plays. 

Further, the mean for statement 04 at the pre-stage is 2.7 
which means the majority of students felt that debates are 
stressful. Nevertheless, after the application of the teaching 
device, the mean is 3.5 which means students felt that doing 
debates reduces their speaking anxiety. But the students do 
not fully desire and enjoy doing debates in comparison with 
role plays.

 

Responses for statement 05 

Table 06: Responses for statement 05 

Statement 05:  I enjoy the class when we do 
comics 

Pre-stage     
SD D N A SA 

No. of responses 0 6 13 27 4 
As a percentage 0 12 26 54 8 

 Post Stage 

No. of responses 0 5 3 25 17 
As a percentage 0 10 6 50 34 

Source: Researcher’s survey results, 2020. 

As conveyed through the results of statement 05, 54% of the 
majority agreed that they enjoy the class when doing comics 
while 8% strongly agreed. 26% had a neutral response. 
Whereas 12% disagreed with the statement and none of the 
students strongly disagreed at the pre-stage. After the appli-
cation of teaching strategies at the post-stage majority of 
the students that is, 50% agreed while 34% strongly agreed 
to the statement. Only 10% of the participants disagreed. 
Through the outcome of the results, it can be deduced co-
operative learning is more adorable when the assigned tasks 
are interesting. As a consequence unknowingly anxiety can 
be automatically evaded. Moreover, students would learn to 

use the language without being dependant only on theoret-
ical knowledge. Comics based group work task also encour-
age students more positively to reduce anxiety. Interesting 
activities as such assist in the manipulation of a motivating 
and positive environment in the ESL classroom so that stu-
dents would be encouraged and will be eager to speak in L2 
without fear. Further being engaged in such activities stu-
dents would enjoy doing the lesson which will break the 
boredom and the monotonous nature of the lesson. And 
students will be motivated to speak in English thus resulting 
in positive perceptions among students and cooperative 
learning being an effective teaching strategy in minimizing 
the speaking anxiety among students.

Responses for statement 06 

Table 07: Responses for statement 06 

Statement 06:  I feel fluent speakers are domi-
nating in the group 

Pre-stage     
SD D N A SA 

No. of responses 0 4 14 23 9 
As a percentage 0 8 28 46 18 

 Post Stage 

No. of responses 9 23 0 14 4 
As a percentage 18 46 0 28 8 

Source: Researcher’s survey results, 2020. 

According to table 07 displayed above at the pre-stage, 46% 
of the majority agreed and 18% strongly agreed on the dom-
ination by fluent speakers. Therefore, teachers should su-
pervise the students while students are working in groups 
and motivate each member to produce his/her share in the 
assigned tasks. While 28% had a neutral response and 8% 
disagreed with the statement at the pre-stage. In contrary 
to the results obtained at the pre-stage, the outcome at the 

post-stage depicts that, 46% of the majority disagreed with 
the statement while 18% strongly disagreed. Moreover, 28% 
agreed and 8% strongly agreed while none of the respond-
ents had a neutral response. This illustrates that the weak 
students also can be benefited from working with fluent 
speakers which is positive feedback. Through assigning 
mixed ability the low proficiency students can profit.
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Responses for statement 07 

Table 08: Responses for statement 07 

Source: Researcher’s survey results, 2020. 

According to statement 07 more than half of the students 
that is, 46% had a neutral response to the statement and 
24% agreed that the students feel afraid that the group 
members will laugh at the moment they speak. Most fre-
quently understudies stress around others giggling at them 
when they talk English. In this way, typically another source 
of their anxiety is fear of negative assessment that's the 
stress around how others see the speaker. Nevertheless, af-
ter the application of the teaching strategies 50% disagreed 
with the statement. This conveys that, fear and reluctance 
to speak in the target language was evaded through the ap-
plication of the teaching strategy. Through the outcome of 
the results, it is evident that the students have favorable and 
positive attitudes towards cooperative based activities. 
Through such group activities, it had led to a positive trans-
formation among the students. And had led students to re-
duce speaking anxiety. 

Responses for statement 08 at pre-stage: I am less self-con-
scious when doing speaking activities with my group mem-
bers 

Figure 03: Responses for statement 08 at pre-stage 

 
Source: Researcher’s survey results, 2020. 

According to figure 03 at the pre-stage, 39% had a neutral 
response to the statement, which means the students did 
not have any clue whether group activities will have any im-
pact on speaking anxiety. While 27% of the students agreed. 
Whereas 7% of the students strongly agreed with the state-
ment. Moreover, a total of 25% of the students disagreed 
with the fact.  

Figure 04: Responses for statement 08 at the post-stage 

 
Source: Researcher’s survey results, 2020. 

At the post-stage, a clear difference can be observed 
through the above chart when compared with the initial sit-
uation. All most all the participants in the sample desire and 
agreed in doing speaking activities like group work as the 
students do not fear speaking in English among peers. 
Therefore, group work is a good teaching strategy that can 
be utilized by ESL teachers to make the students practice 
speaking and using the language. And students have positive 
perceptions of such activities. 

Responses for statement 09 

Figure 05: Responses for statement 09 

 
Source: Researcher’s survey results, 2020. 

As indicated by figure 05 clearly illustrates that at the pre-
stage 40% of the majority had a neutral response. But at the 
post-stage majority of 42% agreed while 32% strongly 
agreed that cooperative learning is effective in mitigating L2 
speaking anxiety. 

DISCUSSION 

The study found out that, group activities assisted the stu-
dents to build up confidence by minimizing speaking anxiety.  
Before the application of teaching devices at the pre-stage 
most of the students in the class remained silent and were 
reluctant to speak. This illustrates the students were inse-
cure. But after the application of teaching strategies a posi-
tive stance could be observed. (Table 01) In response to this, 
Tsui cited Nunan (1999) states that learners who need cer-
tainty around themselves and English essentially endure 
from communication dread. To achieve a successful learning 
outcome the teacher needs to build up confidence within 
the student. A teacher should know to build confidence 
within the student either through practical experience or 
following a teaching theory or philosophy. According to Tan-
veer (2007), the root cause of the dearth of confidence in 
students is due to their weak speaking abilities in English. 
Further, they added students are reluctant to speak in L2 
since they strongly adhere to the fact that, their English is 
weak hence they avoid speaking in L2 by remaining silent. 
Another cause for the lack of confidence as Brown (1994) 
suggested is due to lack of encouragement by teachers. 
Browns further adds teachers do not realize the importance 
of convincing the students and provide them with motiva-

Statement 07:   I am afraid that my group members 
will laugh at me when I speak in English. 

Pre-stage     
SD D N A SA 

No. of responses 4 10 23 12 1 

As a percentage 8 20 46 24 2 

 Post Stage 

No. of responses 10 25 0 11 4 
As a percentage 20 50 0 22 8 



21 
 
Gardihewa, 2021 

tion and encouragement by emphasizing the utmost im-
portance of learning English. As a consequence L2 learners 
find the situation demotivating. Therefore it highlights the 
key importance of encouragement that assists to boost up 
confidence among students. 

Speaking is the most anxiety proven skill in L2 learning. Anx-
iety in speaking can be minimized through the selected 
teaching strategy. Almost all of the respondents at the initial 
stage acknowledged that students are afraid that others will 
laugh at them when they speak in English. This advocates 
the fact that students do feel nervous and anxious when 
they are expected to speak in English in the classroom in 
front of others. Nevertheless, after the application of the 
teaching strategy, this situation was minimized. (Table 08) 
Thus speaking anxiety here illustrates the fear for public 
speaking. This sets a risk to the learners’ self-concept and 
self-esteem in which students have created as competent 
and intelligent in their first language. (Horwitz et al., 1986). 
Any situation that generates a possibility or increases the 
possibilities of revealing their defects and deficiencies or in-
competence in the target language, especially in front of 
others, tends to cause language anxiety. (Tanveer, 2005). In 
the language class, this could occur when students are asked 
to answer a question orally, during individual presentations 
or class presentations or when they are expected to give a 
short speech where it challenges the communicative abili-
ties of the learner. This is also true when learners perceive 
the language classroom as a place of performance rather 
than a place of learning. Further reduction of anxiety and 
higher language proficiency was achieved as the learning en-
vironment provided opportunities for students to support, 
encourage, and develop patience and team spirit and fur-
ther providing students with equal chances to speak. (Refer 
to table 03, 04, and 06) Students' anxiety reduction and 
higher language proficiency were achieved through the use 
of group work as a part of the language learning method. In 
such an atmosphere, students may feel more comfortable 
trying out new ideas. 

It was also found out that group work was preferred by a 
majority of students in both pre and post-stage. Yet a major-
ity of the students in the pre-stage were not aware of 
whether group work is stressful or not. Then after students 
by experience realized in the post-stage that group work as 
low anxiety activity. (Figure 03 and Figure 04) The result was 
in line with Young (1999) who found that pair and group 
work may contribute to a low-anxiety classroom circum-
stance. From the discoveries, it was decided that the charm-
ing environment can be made by the teacher and L2 learning 
anxiety is not something to be disregarded or considered as 
an issue for the students to handle or manage on their own.  
It is the teacher’s duty and responsibility to discover proce-
dures or strategies that do not cause any uneasiness in class, 
in turn, to assist the students to accomplish their learning 
objectives. The effectiveness of group work (Figure 05) 
demonstrates that most of the students have a strong pref-
erence for language classrooms being student-centered ra-
ther than being teacher-centered. Moreover, the classroom 
being a safe informal friendly comfortable zone assist stu-
dents to overcome and reduce anxiety and to get them-
selves more involved in activities. 

CONCLUSION 

Summation of the findings 

The main purpose of the study was to investigate students' 
perceptions of cooperative learning and the effectiveness of 

group work to mitigate speaking anxiety. By using pre and 
post questionnaires with the subjects, the effectiveness of 
the teaching strategy in reducing their anxiety was revealed.  

In the seventh week, learners at the post-stage were con-
fined into ten clusters with five individuals in each cluster. 
The members were inquired to do an errand among their 
groups and examine any given address together to assist 
each other accomplish an incredible understanding of what 
had been said or inquired. This methodology made a differ-
ence in making a collaborative environment within the dia-
lect learning classroom, which leads to the lessening of 
learners' fear of making mistakes in English. Besides, the 
subjects within the exploratory bunch appeared extraordi-
nary enhancement. Nearly all the learners have begun to 
take part and allow answers to the diverse assignments, as 
they were energized to grant their conclusions on any given 
subject. Students being engaged in speaking activities 
group-wise has led to reducing the learners' speaking anxi-
ety as students are more comfortable and familiar among 
classmates which in turn creates a less anxious classroom 
environment where learners can succeed in utilizing the tar-
get dialect. This was clear within the post-survey, outlined 
by explanation 08 in figure 03 which demonstrates that 
learners' uneasiness was diminished when the students are 
among their peers. 

Furthermore, the majority of the participants emphasize the 
fact doing speaking activities collaboratively with peers 
helps to evade anxiety. (Figure 02)  Concurring to Johnson & 
Johnson (2005), cooperative learning is an instructing tech-
nique in which small teams comprising leaners with diverse 
levels of capacity, utilize an assortment of learning exercises 
to move forward along with their comprehending a subject. 
Each team member yields the capacity for learning limiting 
to what is being instructed nevertheless for making differ-
ence partners learn, hence generating an environment of ac-
complishment. Students work through the task until all 
gather individuals effectively get it and total it. Instructors 
can utilize this approach to fortify learners to obtain the nec-
essary knowledge and awareness, as well as make interper-
sonal and group abilities. Each leaner features a distinctive 
foundation and capacity in English, which he or she can exe-
cute to the team. So that team members can complement 
each other’s qualities and shortcomings in English. For illus-
tration, one understudy might have a solid lexicon that can 
supply understudies with a strong foundation in linguistic 
use. Besides, destitute learners will gain an advantage from 
collaboration with way better ones, and competent stu-
dents will feel pleased that they play a critical part in making 
a difference in weaker colleagues. Johnson, & Johnson 
(1995) delineates that performing collectively with class-
mates assist in the manipulation of an optimistic and steady 
environment. It upgrades openings to effectively develop 
and alter knowledge among learners and alleviate competi-
tiveness and independence  

Further, through the study, it was found out that creating a 
positive environment in the classroom aids in reducing 
speaking anxiety. The positive environment is created by ap-
plying teaching techniques rather than being glued to tradi-
tional methods which focus only on proving the book 
knowledge to students. Hence, it can be deduced that coop-
erative learning is successful in mitigating the speaking anx-
iety of L2 learners.  

However, group work has its own drawbacks. Some partici-
pants stated that group activities generated an opportunity 
for the weakest students while allowing fluent speakers in 
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handling tasks. Therefore it is the responsibility of the lec-
turer to supervise whether each participant is engaged with 
the provided task. Moreover, some students do panic at the 
time of oral presentation even after the application of the 
teaching strategy. With the comments stated by the stu-
dents, it was further excavated that though the students 
practice the language still they insist on the phobia of public 
speaking which is a natural phenomenon. Further, it was 
found out through quantitative that group work provides a 
chance for the students to idle. Therefore it is the responsi-
bility of the teacher to monitor the students while they are 
engaged in group activities and supervise whether each 
member is participating. 

Finally, by comparing the two stages (pre and post), it is ob-
vious that the subjects at the pre-stage appeared extraordi-
nary advancements and more certainty when talking within 
the target dialect due to the utilize of the anxiety-reducing 
instructing procedures. 

Finally, this consider has illustrated solid prove that the 
learners within the pre-stage who endured a high level of 
uneasiness at the starting of the semester, were more will-
ing to partake in any conversation task by the conclusion of 
the semester, they felt that they were more loosen and em-
powered to utilize the target dialect in speaking exercises. 
Utilizing the two instructing procedures made a difference 
in building less formal L2 classrooms where learners com-
municated their capacity to utilize the target dialect without 
any fear or tension. 

Pedagogical implications 

As discussed in section 5.1 speaking anxiety can anticipate 
L2 learners from accomplishing their objective of securing 
and utilizing the target dialect effectively in communicating 
with others. Hence, it is fundamental that L2 instructors ad-
dress this issue and give everything they can to assist their 
students to overcome these sentiments of stress and incon-
venience when conversing in English 

As stated in the outcome of this consider, the L2 teachers' 
demeanors and the way they control their classrooms can 
cause or diminish their learners' speaking uneasiness. There-
fore, the L2 educator ought to recognize the existing issue of 
her/his students' uneasiness while conversing in the second 
language. The instructor ought to distinguish the individuals 
with signs of stress and uneasiness and attempt to discover 
ways or strategies to assist them in accord with it. In this 
way, recognizing the issue can offer assistance within the 
handle of finding the sources and causes of L2 talking uneas-
iness. Besides, by examining the components causing this is-
sue for the learners, L2 instructors can discover arrange-
ments to speaking uneasiness by utilizing distinctive suc-
cessful educating methodologies. 

Based on the discoveries, L2 instructors ought to make a se-
cure and strong environment that can energize learners to 
take part and express their conclusions on any given subject. 
This could be achieved by making a difference for the learn-
ers to induce to know their classmates, giving break even 
with chances to talk, and empower them to work agreeably 
with one another. This might offer assistance lessening the 
social weight which can cause sentiments of uneasiness and 
stretch to the learners in the L2 classroom. 
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